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ABSTPACT

The Project 60 group vas an experimental group of 53
disadvantaged students who would not have been admitted to Middlesex
Community Collage through the regular admissions procedures, They had
3 high school average of 1.7 and were largely below average in
reading, math, and composition, both in high school grades and
individual testing. Project 60 students participated in a special
summer session of skill building, motivational aids, and counseling,
before going on to regnlar college courses. A control group drawn
from reqularly enrolled students was matched with Project 60 students
vith respect to town of residence, age, and sex. The success of the
Project 60 students wac not too different from the reqularly enrolled
students. At ¢the end of the second year, 45% of the regularly
enrolled students had dropped out, compared with 55% of the Project
" students, Thirty-nine percent of the regularly enrolled students
graduated, compared to 15% of the Project 60 students, but 37% of the
Project 60 group was still in attendance and intended to graduate.
The academic achievement and persistence of both groups of students
showed little relation to their high school records or to their
scores on the ability test, A special summer session of skill
building and motivational aids appears to give disadvantaged students
a good chance for college success. (AH)
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INTRODUCTION

It has long been known that there is a direct relationship
between socio-economic status of students and the level of education
they attain. The lower on the socio-economic scale an individual
is found, the less formal education he will complete. Middlesex
Community College has responded to this challenge by admitting a
number of disadvantaged students. These students may be defined
as disadvantaged because they either lack finances or an adequate
high school record to be admitted to college.

There is reason to believe that many community colleges
will attract increasing numbers of students frcm minority groups
and from disadvantaged backgrounds. 1If those of us in community
colleges accept this responsibility, we will be faced with assessing
learning potential and then designing appropriate and rewarding
education experiences for students with various levels of academic
ability.

The second study included in this report is A Comparative
Study of the Persistence and Academic Achievement of "Project 60"
Students and Regularly Enrolled Students At Middlesex Community

College.

Studies have shown that many different instructional approaches
have been tried with disadvantaged students. (1) schenz reporting
on a survey made by the Curriculum Committee of A.A.J.C. in 1964,
states that 91 percent of the community colleges have admitted
low-ability students, but only 20 percent have provided any
special curriculum. Fifty-five percent have offered special
remedial courses in English and math, but these are nct geared *:o
the disadvantaged student.

Disadvantaged students have characteristics which require more
thar just a1 remedial course or two. Gordon and Wilkerson have
summarized sore of the basic psychological characteristics of these
students wnich handicap them in college:

1. Threy are poorly motivated, and often where motivation
exists 1t tends to rt2 unrealistic.

2. They are often unrealistic in terrs of the time in
which they expect to achieve their goals (they often
need three years %0 complete a two-year program) and
1in terms of gouals baseri on their ability.

(1)
Monroe, C., Profile »f “he Zomrunity Colleqge. San Francisco:

Jossey-3ass, 1972.
L)
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3. They often have emotional problems which undermine
their self-confidence (they feel whipped before they
begin and often express a "what's the use" attitude
.oward college and life in general). '

Clarke and Ammons support the above description of dis-
advantaged students and feelings of inferiority in contributing
to the failure of these students. They think the emotionally
depressed students tend to be so passive and non-motivated that
they fail to seek help from teachers and counselors.

Other characteristics cited and supported by various studies
are:

4. Inability to read which may be responsible....for the
large mortality rate in college. (Kandell, 1965)

5. 1Inability to use abstract and deductive reasoning
effectively. Disadvantaged students tend to dep>nd more
on real life encounters than on symbolic experi:r.ce in
developing ideas. (Berg and Artell, 1968)

6. Disadvantaged students and their parents are often
suspicicus of intellectuals, referring to tuem as
eggheads. This same negative attitude toward
intellectual achievement creates a negative attitude
toward schools and colleges, especially the overly
erudite scholarly teacher.

The study made of the first group of disadvanrtaged students
to enroll in Middlesex Community College is reported in A Comparative
Study of the Pers.stence ana Acalemic Ach.evement of Project €0 and
Reqularlyv Enrclled Students.




A_COMPARATIVE STUDY OF THE PERSISTENCE AND ACABEMIC
ACHIEVEMENT OF "PROJECT 60" & REG''LLARLY ENROLLED STUDENTS
AT MIDDLESEX COMMUNITY COLLEGE

INTDNODUCTION

This study was initiated during the first year (1972) of a
special progqram designed to assist students who were academically
not admissable to Middlesex Community College. Sixty students
(Project 60) were i1dentified by high school counselors and the
Middlesex Community College Admissions Office as having less
than the necessary rejuirements to be admitted as regular students,

The study was made to compare the persistence and .cademic
achievement of this experimental group (Project 60) with a control
group of regularly enrolled community college students. A
factorial design was used because in exploratory experiments it
shows what ~onditione produce what results, hut does au: tell how
these conditions are related.

It was assumed that by the end of the first academic yeor
t.e experimental group would have completed as many credit hours
of course work as the mirimum required of regular students. To
be cliassified as a full-time student c¢ach semester at Middle.ex
Community College, it is necessary to te enrolled in at least
nine cr~dit hours. Thus, at the end of one vyear (two semesters)
all but a few students have completed at least 18 credit hours.
Most students have completed between 24-30 semester hours at the
end of their first college year.

The question to be answered was whether the non-admissable
studen*s with a special summer session of skil: bt'ilding and
motivatinnal aids reached a comparable level of academic achieve-
ment ard showed equal persistence co reqgularly enrolled students.

The Proiect 60 students were invited to participate in ctwo
five weex surmer sessions designed to help them buiid academic
ekills., fse spacial sumrer courses were also designed to in-
students ' rotivation through enhancement of their
and the strencthening -f their self-confiderce. All

1ven special eounseliny to identify individual

ne2us,  micanct o oassistance, tutaring, and additional counseling
Wer? Avi1iianin as needea,  Subsequently, the Project 60 students
Look the basit solloge level course.

o
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The control factors used in the study were age, sex, and
town ¢f residence of the students. The town of residence was a
necessary control because of the comruting problems which might
be involved in attendance and because it might be indicative of
the quality of high school preparation represented. ¢

Research studies have shown that there is a diffevence in
the persistence and achievement of female and male students, and
between oider and younger aged students. Thus, the groups were
matched by sex and age as well as town of residence.

THE_STUDY GuOUPS
Experirentil Grouo. The experimental group was the original

sixty students who began the program in the summer of 1972. How-

ever, after the summer session of skill building and motivational

aiils only 53 students remained.

Of the 53 students, 35 were male ard 18 were female. Over
half were under 19 years of age "nd all but two were under 22
Years of age. Thus, ag2 was not considered a major factor.

Control Group. The control group /as a matched random sampl-
ing of all regularly enrolled students 'tho entered Middlesex
Community College in the fall of 1972. The 53 students were
matcteu witn the Proiect 60 students by town of residence, by
sex, and by age. Of the 34 males and 19 ferales, .« Jhtecn came
from three towns--Woburn, Lowell, and Somerville, twelve were
from Beqdford, Acton, and Arlington, and eigh: were frem Billerica,
Medford, Stoncham, and Tewksbury. The remairing c¢welve each
crme from a different town. Thus, twenty-two towns were veprosented
In “he control yroup as well as in t..» Project 60 group. The
characteriztics of both groaups of students are shown in Table I.

Characteristics of "Project 60" & Control Group
N=53
R S S > S AGE _
BE 3 19 or |20-24 I 25 or
o L jonder 1 over
Pro oo 65 g 35 1% ! 36 | 16 1
Crrt SRS TRA R *«_3)_% I_._l‘,* ' !

-~ » e ee S VU,

*Age of 3 stiden*s in Contrel Group s unknewn,
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ACADEMIC ACHIEVEMENT TN HIGH SCHOCL AND ACADEMIC ABILITY 7.2
SHOWN BY COMPAKMTIVE GUIDANCE AND PIACEMENT PROGRAM.

The acadamic achievement in high school is based on an
overall grade point average using the math gr.de point averuge
and the Enclish grade point averace at the time of graduation.
The students' academic ability is based on tne percentile rating
obtained on the Comparative Guidance and Placement Program (CGF)
which was adirinistered after their acceptance but just prior to
their enrollment at Middlesex Community College.

In using *the single high school grade point average for
statistical analysis, the total high schobl English and math
grades were averaged singularly and then combined for the over-
all average. Tre same procedure was used for each qroup. There
were some differences in the courses taken in high school (math
and English’ but the differences within each group oppeared to
be of equal extent to thz differences between the two groups.

The overall grade averages wera then divided into class
1rrtervals using 1.8-2.4 G.P.A. as the average range. Those
with higher than 2.4 were classed as above average and those
with less than 1.8 as helow average. Table II shows the
cecmpariscn of high school grades between the two groupns.

TABLE I1
Comparison of Project 6) & Control Group
High Schoo. G.P.A. & C.G.P, Scores

N=53
H.S.YC.P.A. EXPERIMEYNTAL GROUP CONTROL GROUP
or "PROJECT 60"
C.G.p, Senres Number Percent _Number Percent
d.S. 5P
Al ove avery o 13 24 12 23
Average 1 ,.a-2.4 29 595 36 67
Bolnw yrera o 11 M 5 10
ACo dom e et i
Aboyzon ey 15 28 12 23
Average F010-0,0 ! ) 10 7 13
heltw o weerage Loy sy | 64
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It can be seen in Table II that a higher percentage of the
experimental group were below average in high school grade point
average than were the control group--21 percent compared to 10
percent of the control group.

The overall high school grade point average was 2.5 for the
control group, but only 1.7 for the Project 60 group. The cumu-
lative high school mean grade point of the zontrol group in
English and math was 2.5 and 2.2 respectively, while the cumu-
lative mean grade point of the experimental group was 1.9 in
higb school English and 1.5 in math,

The scores shown in Table II for academic motivation are
based on answers given to guestions about attitude toward study,
study habits, and achievement in high school. It reflects how
the studeat views himself as a student, and what his values and
attitudes sceced to be at the time he responded to the Compara-
tive Guidance and Placement Inventory. It will be noted that
two-thirds of bhcth groups are below average in academic rmotivation.

In discussing the percentile scores of the two groups on
the Comparative Guidance nrd Placerent Program, the 40-60
percentiie ronge is considered average, while scores above 60
are considered atove average and those below 40 are considered
below averasge. Thus, in reading Table III it will be scen that
in reading “he experimental group were 23 peicent above average
and %1 percent belew average. The contral gyroup were 23 percent
above average and 24 percent were below average. The remaindor
of the table can be read in similar fashion.

It will b2 noted that over half of the experimental group
were Lolaw average n reading and sentences, and about a third

wecr telow avorage in the other two measurcments--math and letrer
groaps.  dicwesaer, one-third of the control gr-up were also below
averagey an o clres areas--reading, oath, and soavoences.

A smaller perecontage of +he experimental group than the con-

Lrnil gronp wore abhowve average an o all faur reasurement: . Howcever,
nedthoer grooan showed vuncisual o anality in any area excent letter
Grops wonre cver talf oof che control qgroup and 42 percent of thne

Bro, v oy o, S I R ALy aver Ve,
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TABLE IIT
Comparison of "Project 60" & Regularly Enrolled Students
Using Scores on the Comparative Guidance & Placement Program
N=106

CGP Experimental Group Control Group
Scores "Project 60"
Number Percent Number Percent

Reading
Above average 12 23 15 28

Average 14 26 20 38
Below average 27 51 18 34

Math
Above averaqge 14 26 20 38
Average 16 31 14 26
Belcw average 23 43 19 36

Sentences
Above verage .9 17 19 36
Averaqe 17 32 14 26

Below average 27 51 20 38

Letrter Grouns
Above average 22 42 30 55
Aveorange 13 24 13 26

_Below veravie 18 34 10 19

The Comparative Guidance and Placement rcading scores are
Dased onoche sedents! ability to understand main ideas, signifi-
catt doetasls, arnd arplied 1deas in selected paragraphs read in
timel seqpiencos. The scores ace percentile rankings hetween
D-1370.

Both groans show areater ability in logical reasoning than
inorealiny oo mathy An exeraorse called "Lettor Grouns” 135 used
Lo the 000t siaw logaeal reassning, 1t is composed of five

Aronnos b Lty it Yonr iekters o an each group.  Four of thae
qrosinot Toare 0 claraererpnt o not corron to Yhe fifth groun,

SRR T PO et b by b e ey s aypotheses to determine
Whaolhoi s et ars o5 N fferars from the cther Toar. The
oderoe ol e mersare t e gtrdent s inductave reasorina

M DA T ool DI BN EYSE PSS S Twn-thirds of “he “pProject 60
LD W T gt r e or o anove an logqical reasonivg, while three-
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fourths of the regularly enrolled students were average or
above.

Thus, it has been shown that not only did the control group
have higher grade point averages in high school--they also
scored higher on each of four parts of the Comparative Guidance
and Placement Program.

PERSISTENCE AND ACADEMIC ACHIEVEMENT OF "PROJECT 60" STUDENTS
AT THE END Or THE FIRST YEAR AT M.C.C.

At the end cof the first academic year, 31 percent (17
students) had dropped out of college. Most of them were from
the group ha'ing average or above high school grades. However,
23 students or 44 percent were in good academic standing, and
22 percent (13 students) were still in attendance even though
they had below a 1.8 at M.C.C.

Of the 21 percent (11 students) with below average high
school grades, 4 had dropped ou%t, 3 were in good academic
standing, and 4 were 'still in attendance with below average
grades a2t M.C.C. The 13 students with above average high
schooli dgrades were spread in like manner--3 were in good
acaderic standing, 4 were not in good academic standing, and
6 had dropoecd out,

Table I shows ncw the three groups--drop-outs, students
in good acai~mic standing and those not in good academic
standiny compare in academic motivation and various ottrer
measurcs, It can be seen that the same number of students with
hoelow averngo academic motivation were in good academic standing
as had drovned out, and that a much larger percentage of the
studenrts with above average motivation were in good academic
stancdang.

The most significant factnr shown about the drop-outs is

the large percentage who were below average 1n reading, math,
and mor.vat1on. The sarme factor 15 shown to be true of
stadents o g good academic stan-ling., Thus, at this time
motivartic:, rath, and reading scores appear to be more relevant

to success at M .C.C, that do high schnol grades.
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PERSISTENCE AND ACADEMIC ACHIEVEMENT OF THE CONTROL GROUP AT
THE END OF THE FIRST YEAR AT M.C.C.

Twenty percent of the contrcl group (11 students) had
dropped cut by the end of the first year, 54 percent (28
students) were in good academic standing, and 25 percent
(14 students) ware still in attendance but not in good
academic standing.

Of the group which had dropped out, none had below average
high school grades and none had above average academic motivation.
All of the dropouts were below average in motivaticn but one.

This indicates a positive reclationship between persistence at
M.C.C and academic motivat. 'n.

Table V shows how the high school grade averages and
CGP scores are spread for the twc groups who persisted and the
groap which dropped out.

The reading atility of the drorouts followel a normal
districution curve, but their math ability was above average.
There is also an indication that the drop-outs had above
average ability in logical reasoning. Thus, it seems probable
that factors other than academic abilitv and motivation entered
into the students' decisions to leave college.

Of the group of 28 students in good academic standing, one-~
half cf the total group (34 percent) scored below average in
acadoric morivation, Only half of that number however, were
Leiow average in reading, math and logical reasoning (letter
groups). Thus, it appears that the lack of academic motivation
is ba'anced by better academic ability among the successful
students. :

The fourteen students not in good academic starding were
arfferent from either of the other two Jroups in every measure-
ment. More of them wore below average than above in acacdemic
motivation, reacding and math., But, the reverse was true in
sentences and letter groupe. Furthermore, ail but two of
them hati arsarage or above 1igh schosl grades. Thus, this group
whieh aopears to ba the borderline group academically, shows
more Inq:cal reasoning than many of the successful studonts,
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COMPARISON OF THE TWO GROUPS AT THZ END OF THE FIRST YEAR AT M.C.C.
Of the 53 students who comprised each group, there were only
six more of the regularly enrolled students than the "Project 60"
group remaining at the end of the first year. This seems to
indicate that the students receiving the motivational aids and
skill building were almost as persistent and achieving almost as
well as the control group.

However, 10 percent more of the regularly enrolled students
were i good academic standing. The same peccentage of each
group (25 percent) were still enrolled but not in good academic
standirng (below 1.8 grade point average).

Drop-Outs.

The drop-outrs in both groups were largely from the average
or above average range in high school grades. This seems to
indicate very little relationship between persistence at M.C.C.
and nigh schcol grades. More students who dropped out of both
groups were also in the below average range in academic motivation.

Tne "Prcject 60" drop-cuts were largely below average in
reading and math; whereas, the control group drop-outs ware largely
average or above. Many more students in the "Project 62" drop-outs
were also below average in sentences and logical reasoning than
were the regularly enrolled group.

Students in Good Academic Standing.

As many of the "Project 60" students vho were in good academic
standing at M.C.C. had below average high school grades as had
above average grades. Math and reading ability seemed to have
little effect cn the students who were in good standing in both
groups. As many were above as below average in math ability and
there was little difrerence in reading scores. Most of the
differences 1n sentences arnd letters show that the reqularly
enrclled students had higher scores than the experimental group,
but not significantly higher.

Students ot 1n Good Academic Standing.

High scrool grades appearc to have little relationship to
academic standing at M.C.C. Students in both groups who persisted
but were no% achievinag at a satis’actory level had a similar
range 1n hiqr =chool yrades to those who were doing satisfactory
college worx. As many were above average as were below & rerage
in each ol the grovos,
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PERSISTENCE AND ACADEMIC ACHIEVEME::® OF PROJECT 60 STUDENTS AT THE
END OF THE SECOMD YEAR AT M.C.C.

Table VII shows that eight (15 percent) of the "Project 60"
students graduated from M.C.C. at the end of the second vear,
Twenty-nine (55 percent) had dropped out of college, leaving 16
students (30 percent) still in attendance. Of the 16 remaining,
twelve were still in gnod academic standing and four were not.

Graduates. The high school grade average of the graduates
of this group was below a 2.0, And, half of the group had below
average motivation, reading, and sentence ability. There is
little in the Comparative Guidance and Placement scores to show
predictors of success. tlowaver, even though only 15 percent of
the original croup graduated at the expected time (the end of the
second year), thirty percent were still in attendance.

Students in Good Academic Standing. Of the twelve students
in good academ:c standing who did not gJraduate, the average number
of semester nours completed was 42 and the mean grade point was
1.8. This is not indicative of good academic achievement, but
it rmay mean that several more will be able to graduate in sub-
sequent semesters, |

More of the students scored below average in each measure-
mert thar scored average and above except in math. For example,
eight were below average in reading, one was average, and three
were above avcrage. A similar picture is shown in Table VII for
each of the other variables.

Students Nnt in Good Academic Standing. The four students not
in good academic standing had a rmean grade point of 1,57 with an
average of 34 semester hours of credit earned. One student was
above average in motivation, reading and logical reasoning. All
others were 1varaje or below in each measurement., There is little
reason tn halieve that these students will not complete the 60
semester hour=z needed for graduation.

Drop-ou*=s. The hiqgh school grade average of the second year
drep-outs was 1.7, Most 0f “hem were below average 1n each of the
other variables wused an the stuly,  In only one areca did the
students ~onzipatent iy score abouve average--logical reasoning,

There 15 wary livttla difforan~n in the measured abilitics
betwen: v - e v qradaied and thase who droppet out. This
WOl Ll e ey el e v Ay R e are factors other than

emieoatality which determine She

Acadom ey seamarn e el e
i
1]

persiitence A8 drgadvantage !l gt clent e who are admitted to
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community/junior colleges cn special programs.

PERSIS “MCE AND ACADEMIC_ACHIEVEMENT OF REGULARLY ENROLLED
STUDENTS AT TUE END OF THE SECOND YEAR AT M.C.C.

Table VIII shows that twenty (39 percent) of the original
control group graduated at the end of the second year at M.C.C.
Twenty-four (45 percent) had dropped out, seven (13 percent)
were still in attendance in good academic standing, and two
students were not in good academic standing, but were still
enrolled.

Graduates. More of the graduates had above average than
below averaje high school grades. But, the sane group were below
average in reading, math, and sentences.

The twenty students who graduated comprised about one-third
of the total control group. This percentage of graduates is in
the same rang2 as that of most comnunity colleges.

Studerts Remaining in Attendance. Of the nine still enrolled,
only two were not in good academic standing. But, nearly all of
them were within one semester of graduation and they were laryely
above average in all other meas :rements except academic motivation.

Drop-0.ts. The drop-outs were largely from the above average
high school group. One-half of them had above a 2.5 in high school,
but they were not highly motivated--fifi-eight percent were below
average. Irn most othe: measurements their scores fell into a
normdl distribut:on patterr., However, they were largely above
avarajge inn lcyical reasnning,

COMPAVI " N5 THE TWO _GrOUPS AT _THE END OF THE 5SECOND YEAR AT
M.C.C.

It 15 ob/1ous that a lasger percentage of the regularly
entniled s*iaeres graduated at the end of two years than did
the Proent 49 qroup. Howesor, 1f one assumes that all the
students whr nhave persictes for rtwo vears will eveintually grad-
uate, thne ditference 17 considerably smaller,

Fi1fty-five percent of the pProject 60N students had dropped
o4t as eomnmaredl tn A% nercent of the control qgroup. However,
thirty percent of vthe experimental qgroup were still an attendance,
while ariy 16 porcant of thn regalarly enrolled students had not
dropped v G gradaateld,
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1% becomes increasingly obwvio's that both groups of students
do not fit the typical pattern of "two ycars of attendance at a
community ccllege leading to an associate degree.” Many of them
will reguire more than the two years. It was shown in the
descriptive characteristics that two-_Lhirds of the students have
some type of emzleyment while attending classes and about one-
fourtah wor< 25 hours or more each week on their job.

SUMMA Y,

The Prorect 60 group was an experimental group of students
who would not have been admitted to Middlesex Communhity College
through the regalar wvimissicns proceldures. They had a high school
average or 1.7 and were larcely below average in readirg, math,
ard scrteonces toth in the Comparative Guidance and Placement Pro-
gram ani :n nigh schonl grades. They did show an above average
ability in lcgical reasoning based on the "letter groups" e-iercise
in the Cocmnarative Guidance and Placement test,

Howewver, at the end of the first year, onrly 31 percent had
dropped cun o0f college while 14 percent were in good academic
standinj, The romairany fourth were still enrolled and had a
mean G.P.A, kelow 1.8 at M,C.C.

The picture of the Project 60 students is not too different
from tho resularly enrolled students. Twenty percent had dropped
out, 5+ pereert were in gcod academic standirng, and 25 percent were
still enrollied with less than a 1.8 mean grade average.

At the ond of the secernd vear, when it i1s assumed that most
st dent~ wil' sjraduate, only 33 percent (20) of the regularly
enrnlle ! seilents graduated. Forty-£five percent had dropped cut,
an‘t 16 par-ent 7)) wore still in attendance.

-

Thus, when looking at the Prnjoect 60 students one finds only
moderate L fforencas;,  Fifscon percont (8) of the students arad-
uatel roor ) percent (b, of the students were still planning to
continie toward A clegreo,  Fifty-rive percent had drepped out.,

the acaldemic
Aachravye~ar . -l norgrstence 58 arkhor group of students to their

Yery it le roa’ationshin was shown hetwern

high seraol rocar ) or therr cenres on the ability teet.,  And, even

though vree vy mannot, Lo oconel eyl at o this tire when 1 h i3
Apparess trar qr least 3 percont of the stodionts have neither
Campaate o nresrrar aor shewn evrder e of not coerpleting it, sore
conxtl oo can ey draen



COMCLUSIONS.

There is voery little relationship between the academic
achievement/persistence and high school grades or ability test
scores of students who enter Middlesex Community College. This
is true whether the students are regularly admitted students or
those brought ir on special programs for the disadvantaged.

However, for the disadvantaged students it appears as though
the summer of skill building and motivational aids may have been
beneficial. This study does not comparc disadvantaged students
with and without the summer session assistance. It compares the
students who received the assistance with students who are assumed
to be ready for college level work.

Furthermore, if one summer session can encourage students to
try college, and almost as many persist for two years as do
regularly enrnlled students, then it appears to be a successful
endeavor and should be continued. In fact, if similar types of
ofterinys were made available to all students who student persornel
workers 1dentify as necding assistance, there is a pussibility
that the percentage of students who complete a program at M.C.C.
could be 1increased.

RECOMMUNDATINNS
It has been shown that many disadvantaged students have a
good chince for success if they are given good assistance in the

form of good courseling, remedial work, and special tutoring.

A develoumental programs goes bevond offering a few re-
melial courses. The rost prevalent deficiency is in reading
arcl Englash,  Uninrtunately, there is a dearth of information
about haow to *earh reading to adults, and the techniques used
In eiemerntary sohonls 1s probably less than suitable for college
students,

Many renorts qgive evidence orf positive results in remedial
reading, Howover, as ¥endricks ard Thomas, 1970, reported after
a decaie n! exner:rernrtation, ‘There 13 no panacca, formula, or
"hest pian” for remedial progrars,”

-~

If rerelinl instruction 1s tn be effective, however,
instructors raust have special training for their work and the
counseling secvices moast ha deeply 1nvolved 1n proper diagnosis
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and placement of students, (1) 1t is recommended that the pro-
gram designed for Project €0 studzants be expanded to include all
students identified by the combined efforts of special instructors
and counselors as in need of special courses,

Unfortunately, special programs cost additional money and
sufficient funds are not easily available. But, experimentation
should be continued and new approaches to learning should be
explored.

(L)
Ibid.

UNIVERSITY OF CALIF.
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